
School Improvement Plan 

2022-2023 

Section 1:  District Data 
1. Building: Ridgecrest Elementary 2. Plan Date: November 30, 2022

3. Principals: Dr. Michelle Fox, principal; Mr. Michael Braun, assistant
principal

4. District Enrollment: 473 students

5. F/R Percentage: 45% 6. Special Education Percentage: 14%

7. Multilingual Percentage: 7% 8. Grade Span: K-6

Section 2: School Leadership Team Members 
Parent-Community Partners 

Please list by (Name, Title/Role & Signatures) 

Assurance: This plan has been developed with the involvement of the school community to be served, 
and the individuals who carry it out, including teachers, administrators, other staff, and parents.  

Michelle Fox, Principal 

Rebecca Henson, Title I Teacher 

Danetta Nelson, Counselor 

Rebeca Sandoval, Paraeducator 

Nikole Milliken, Office Manager 

Jenice Barajas, Parent 

Michael Braun, Assistant Principal 

Linnea Roy, 3rd Grade Teacher 

Lauri Cotton, 4th Grade Teacher 

Jennifer Fraumeni, 5th Grade Teacher 

Sara Holt, 6th Grade Teacher 

Julia Garcia, Facilities Operation Manager, Parent 
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Section 2: School Leadership Team Members 
Parent-Community Partners 

Please list by (Name, Title/Role & Signatures) 

Assurance: This plan has been developed with the involvement of the school community to be served, 
and the individuals who carry it out, including teachers, administrators, other staff, and parents.  

Kim Amsden, First Grade Teacher 

Carolyn Anderson, 2nd Grade Teacher 

Annette Gallagher, Support Center Teacher 

Danetta Nelson, Counselor 

Cheryl Hendricks, Kindergarten Teacher 

Morgan Myers, Music Specialist 

Erica Wayerski, SEL TOSA 

Section 3: Vision Statement
By providing a caring, positive, and supportive learning community, Ridgecrest staff challenges and inspires all students to do their best to realize 
their full potential.  

Section 4: Culture of Equity Description/Statement 
We believe that each student, family, and community possess strengths and cultural knowledge that benefits their peers, educators, 
and schools. Because we value equity, we create a learning community where all students feel respected and included, especially 
students of color, students living in poverty, students receiving special education and English Learner services, students who identify 
as LGBTQ+, and highly mobile student populations. We will honor and protect our students’ personal integrity, authenticity, well-
being, and rights. 

We commit to providing high-quality, engaging, and accessible learning opportunities to meet the academic, social-emotional, and 
creative needs of our students. We will set high standards for each student and challenge them to meet their individual goals. We 
will exam our current practices that result in disparate outcomes for students from historically underserved and marginalized 
populations. This requires us to develop an understanding of historical contexts; engage students, families, and community 
representatives as partners in decision-making; and actively dismantle systemic barriers, replacing them with practices that ensure 
all students have access to the instruction and support they need to succeed in our schools.   
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Section 5: PLAN/NEEDS ASSESSMENT 
The purpose of this section is to synthesize the analysis and learning that the building has gleaned from studying the data and other pertinent 
inquiry information. This section serves as a summary to assist the building in identifying strategies, best practices, and goals embedding AVID, 
GLAD, SEL, PBIS, MTSS, Parent Family Engagement, and other activities that constitute the school improvement plan that builds upon the 
strengths to achieve the goals.  

Student Populations 
1. What key takeaways does your school have about how student groups are performing on state (e.g. Washington School Improvement

Framework, SBA) and locally determined indicators (e.g. Star Reading and Math) of learning and teaching success?

Based on the spring state assessment scores for ELA, 59% of 3rd graders, 53% of 4th graders, 69% of 5th graders, and 46% of 6th graders
met standard on the spring 2022 SBA assessment. The largest percent of students not meeting standard were

In math, 69% of 3rd graders, 68% of 4th graders, 55% of 5th grade, and 47% of 6th grade met grade level standards on the SBA assessment.

On the STAR Reading Assessment, the average scaled score in the fall of 2021 was 542. This grew to an average scaled score of 642 in the
Spring. According to the STAR Reading Assessment, 67% of students were at or above standard in the Spring 2022.
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Section 5: PLAN/NEEDS ASSESSMENT 
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Section 5: PLAN/NEEDS ASSESSMENT 

2. What are some possible root causes your team has identified? Consider both identification of areas of strength and what it will take to
build strength in other areas.

The impacts of the COVID-19 pandemic have been clearly seen. Students not having support at home during quarantine and throughout
remote/distance learning were most adversely impacted. Learning loss and achievement/opportunity gaps created noticeable
disproportionate data in many of our subgroups, especially impacting traditionally underserved student populations. Low-income
students were also most negatively impacted by the pandemic, being most marginalized by the digital divide. ELL and Special Education
students struggled and did not meet standard at the same rate of their general education peers. This may be due to a lack of in-person
ELL services, challenges accessing learning remotely, and irregularity of services being accessed.

In ELA and Math, white/Caucasian students and students with two or more races scored higher than the average SBA scores schoolwide.
Black/African American and Hispanic/Latino students scored lower than the schoolwide average. In science, Hispanic/Latino and white
students scored higher than the school averages. Out of all grades, our 6th grade students last year scored considerably lower on the SBA
for reading and math compared to all other grades.

ELL students scored considerably lower on the ELA and math SBA assessments, with only 14.3% of students meeting standard on the ELA
assessment and less than 10% meeting standard on the math assessment. This is significantly lower than any other subgroup. Students
with disabilities also scored significantly lower on the reading SBA and math assessments.

3. A central element of quality improvement work is being centered on our learners. Describe a day in a student’s life at your school.
Consider the strengths, challenges, and the relationships that they might possess.

Ridgecrest was opened in 1981 and currently has 480 students enrolled in grades K-6. Forty-five percent of the students come from low
income homes, making Ridgecrest one of ten comprehensive Title I elementary schools in the district. Ridgecrest’s reader board depicts
beautiful Mount Rainier and the Cascade Mountain range, an iconic representation of the natural beauty of the surrounding area. Tucked
away from busy residential roadways, nestled among aged single-family homes, Ridgecrest has been referred to as a “hidden gem on the
hill;” many locals are not even aware the school exists.

Ridgecrest faculty and staff know that relationships precede all learning. We work hard to put this belief into practice daily. A banner
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Section 5: PLAN/NEEDS ASSESSMENT 
hangs at our entry—it is an acronym for the word WELCOME: When you Enter this Loving school Consider yourself One of the special 
Members of an Extraordinary family. It hangs alongside our “Stronger Together” banner—the motto that is symbolic of our unity. It is not 
uncommon to hear sounds of laughter, see smiles on faces, and genuinely feel the upbeat and positive culture that permeates our school. 
This amazing atmosphere is the real secret ingredient to our success. When our students and staff genuinely feel cared for and supported, 
they want to do their best, and that’s exactly what they do. We are proud to be Raiders because we know that this membership includes 
being in a trusting, authentic, inclusive relationship with one another where everyone feels “part of the family” and at home. Teachers and 
staff who come to Ridgecrest often do not leave; Ridgecrest becomes their “forever school.” An extraordinary committed, family-like staff 
culture not only lures new staff members but helps ensure high levels of staff retainment. 

This is also true for our Ridgecrest students and families. A dedicated Parent/Teacher Association (PTA), WatchDOG (Dads of Great 
Students) program, and high levels of parent support help to safeguard student engagement and success. 

It is no wonder why Ridgecrest students flourish, and there is plenty of evidence to show that. From 2011-2016, Ridgecrest received six 
consecutive Washington State Achievement Awards; was recognized in 2017-18 and 2018-19 for closing gaps in our special education 
subgroup; and received recognition for student growth in two additional subgroups. In 2018, Ridgecrest was also recognized by the Puget 
Sound Business Journal as one of the top 100 schools in Pierce County. In 2020 we became a National Blue Ribbon School, recognized for 
Exemplary High Academic Achievement. This year we also were recognized by niche.com as one of the 2023 Best Elementary Schools in 
America. 

Ridgecrest staff members understand that relationships precede learning, and we work hard to create a strong, values-based, equity-
minded student and staff culture within the context of a trusting and caring community. The Raiders are not only our mascot, they are an 
acronym for our core values: Respect, Achievement, Inclusion, Determination, Empathy, Responsibility, and Safety. These values help 
shape our decision-making and are the sails of our “ship.” 

We focus on teaching the whole child by using trauma-informed, restorative teaching practices; community circles and morning meetings; 
and explicitly teach social-emotional curriculum including universal problem solving, self-regulation, and calming down strategies. We 
take time to get to know our students, make connections, and include their interests and cultures into our lessons. Lessons are engaging 
and incorporate high levels of discussion and collaboration. 

Transformational school leaders create and maintain a positive, caring, and upbeat tone in the building; support staff needs both 
personally and professionally; maintain a sharp focus on teaching and learning; and use data in a powerful way to celebrate student 
success, identify problems and expose disproportionalities, examine effectiveness of interventions and plans, and address achievement or 
opportunity gaps. 
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Section 5: PLAN/NEEDS ASSESSMENT 

The systems and structures we have in place at Ridgecrest serve to support teaching and learning in the classroom. Common instructional 
blocks ensure all students have uninterrupted on-grade level learning time for English Language Arts (ELA), math, science, social studies, 
social-emotional learning, and intervention/enrichment time. 

Ridgecrest leaders and teachers work hard to develop and implement strong RTI and PBIS (Positive Behavior Interventions and Supports) 
systems including a multi-level prevention system designed to maximize student achievement and reduce behavior problems. These 
systems include four essential components: (a) universal screening, (b) progress monitoring, (c) data-based decision-making, and (d) a 
multi-tiered system of supports (MTSS) for academics, behavior, social-emotional needs, and attendance/student engagement. 

A robust data-driven culture permeates our Professional Learning Communities (PLCs), professional development, and classrooms. Our 
staff engages routinely in the inquiry cycle as we study problems related to attendance, behavior, course-performance, and 
social/emotional learning. A growth mindset helps our staff look for solutions and see themselves as learners, continually striving to 
improve in their knowledge and professional practice for the common goal of not only helping each student meet or exceed grade level 
standards but helping each reach their fullest potential. 

Students are supported with high quality lessons addressing the whole child: social emotional learning and standards-based learning in 
ELA, math, science, social studies, physical education, library science, and music. They enjoy 1-2 recesses each day and have two 
opportunities in the day to receive individualized instruction during our WIN time (What I Need) blocks.  During our WIN intervention 
blocks, students not receiving Title I, LAP, special education, or ELL services remain in the classroom for differentiated small group 
instruction. Students performing above grade level can be placed in an advanced reading or math group. During our WIN intervention 
blocks, teachers utilize a variety of instructional programs designed to accelerate and enhance skills for advanced learners. 

We have also put numerous schoolwide Positive Behavior Intervention and Supports (PBIS) in place to further motivate students and help 
them understand expectations. Our PBIS matrix articulates expectations for being always safe, responsible, and respectful (ARR) in the 
various common areas. These behaviors are explicitly taught, reinforced and modeled by all staff. 

Individual students and whole classrooms are recognized by staff and volunteers daily for displaying safe, responsible, and respectful 
behaviors with RAIDER GOLD. Students can spend their RAIDER GOLD on various incentives, prizes, and privileges at the Raider Store 
weekly. Classrooms can earn All Hands On-Deck (AHOD) awards for demonstrating ARR behaviors. Small token prizes are provided for 
classrooms; the prizes become more substantial with each passing level, helping to continue to motivate classrooms to continue to work 
as a team to reach the next level. 

We tie our social-emotional curriculum into our PBIS systems. All teachers and staff can refer a student to our Reflection Room during one 
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Section 5: PLAN/NEEDS ASSESSMENT 
of our recesses. A trained staff member discusses the student’s behavior and reviews the Reflection Form with them, helping students 
develop empathy, take responsibility for their actions, and go through the Steps to Solving Problems. Restorative practices like community 
circles and restorative conferences are used by all staff to help students work through problems with their peers. 

To engage students with poor attendance, school administrators meet with parents and students to identify and design plans to remove 
barriers, including the use of PBIS. Throughout the year the administration and school office staff work to build positive relationships with 
parents and frame interactions around attendance with care and concern. 

Ridgecrest promotes a strong college-going culture on our AVID Elementary campus. College regalia and décor are displayed throughout 
the building. Each classroom adopts a college or university, and our teachers share their college experiences. At monthly student 
recognition assemblies, classrooms enthusiastically give their college cheer to the audience members, competing for the coveted Spirit 
Stick award. 

Our ASB officers broadcast morning announcements three times weekly and help lead school assemblies. Our student council meets with 
the ASB Advisor on a monthly basis to discuss ways to improve the school by creating more student involvement. Students can 
demonstrate leadership through involvement in various school events, fundraisers, and activities. 

Educators 
1. Describe the degree to which the school’s vision and the equity statement are reflected in the actual building culture and day to day

activities?

All our PBIS systems, including our student recognition systems, are built around our mission, vision, and equity statements, core values,
They are seen in every classroom and heard in the intercom, student video announcements, newsletters, and social media accounts. They
are woven into the fabric of our school.

2. What professional learning and support have you already implemented that is proving to be powerful and effective? What are your
metrics for identifying them as successful?

The work our teachers and staff have been doing in their PLCs has been effective and powerful. AVID training and professional learning
have helped teachers to be able to utilize research-proven strategies in the classroom. Teachers and staff had a tremendous amount of
professional learning in the use of technology, which has proven successful. Our students can independently use their devices to access
learning while the teachers engage in small group instruction. We use AVID student assessments and observational data to support
success.
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Section 5: PLAN/NEEDS ASSESSMENT 
To address the social-emotional needs of our students and staff, we are engaging in a whole staff book study called, “Permission to Feel” 
by Marc Brackett. This is helping teachers and staff learn tools for helping students talk about their emotions and develop a vocabulary to 
do so. We are also doing another book study called, “The Lighthouse Effect: How ordinary people can have an extraordinary impact in the 
world” by Steve Pemberton. This book is tied to our theme for the year, “Be the Light.”  

3. What professional learning and support have you identified that the school’s staff (e.g. administrators, educators, counselors,
paraprofessionals, support staff, etc.) need to strengthen the implementation of evidence-based practices for both teaching and learning,
as well as intervention supports?

This year we are working on developing a more empathetic, inclusive school where all students experience a strong sense of belonging. In
addition, the vast majority of our teaching staff are taking the LETRS training on the science of reading this year. We are also learning to
use our new data analytics tool, PSD Insights, to create student groups for the purpose of tracking and monitoring student interventions
and progress though our MTSS.

Systems of Support 
1. Consider the degree to which the school’s system of support is grounded in meeting the behavioral, social-emotional and academic needs

of students: What are the multi-tiered systems of support that are in place (Title I, LAP, ML, SEL, etc.)?

We have a three-tiered system of support for attendance, behavior, academics, and social emotional. All students have access to their core
curriculum at their grade level. Students who are needing small group or intensive support are served by many of our special programs,
such as Title I, LAP, ELL, and Special Education. Students are selected to receive LAP small group instruction in grades K-4 based on a rank-
ordered list, with our most needy students being pulled out during their small group reading time.  ELL and Special Education students are
also pulled out during their small group reading block or our RTI (What I Need) intervention block. Our counselor and SEL TOSA provide
small group and individual support to students needing social-emotional support. Our SEL TOSA oversees behavioral support at recess,
where students can reflect using our Social-Emotional Second Steps process.

2. What are the areas of strengths and improvements?

This year we have been focusing on creating a culture of belonging and safety for our students. We feel this is what continues to be
needed right now so that students can recover from the pandemic. We need to improve on re-implementing all of our MTSS, as our focus
has changed over the past two and a half years.

3. How well do school and community systems interact to assure continuity of supports for students? Provide at least one example.

We have been able to renew a strong connection with our PTA this year, re-establishing many of the activities and programs we had in
place prior to the pandemic. We are also working on reestablishing a strong Watch DOG and volunteer program, inviting our community
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and families to return to our school to support classroom teachers, the office staff, recess, and be a positive presence in our building. One 
example of this would be our PTA Reflections Program. This program had not been chaired by any volunteers since 2017. This year, 
several volunteers promoted and organized the program leading to 47 student entries – the most we have ever had in the past decade. 
Programs like Reflections affords students opportunity to express themselves artistically and linguistically around a common theme.  

4. What areas have you identified as areas of the strength and where do you hope to strengthen and build further family and community
engagement and partnership(s)?

Although we have seen a dramatic rise in the number of volunteers we have at Ridgecrest, we are still needing more families to get
involved in the school. One area we are really focusing on is our Watch DOG program. By holding our first Watch DOG Pizza Night we
hope to regenerate the Watch DOG program once again. We need to find more ways to get our families back into the brick-and-mortar
school buildings. Our teachers and staff have done an excellent job communicating with our community via Teams, emails, school
messenger and newsletters; however, there is no substitute for having in-person communication. This is an area we need to rebuild and
re-establish.
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Section 6: PLAN/NEEDS ASSESSMENT Please check or share the most meaningful sources of data used in your needs assessment work 
☐ Washington School Improvement Framework
☒ WaKIDS
☒ Smarter Balanced Assessment/Interim Assessment Blocks
☒ Universal Screening
☒ Progress Monitoring Data
☒ Curriculum Based Assessments
☐ Graduation Rate (1 Year, extended, etc.)
☐ Credit Attainment
☐ Student Mobility Data
☒ Discipline Referrals
☒ Suspension/Expulsion Data (i.e. out of school suspensions/in-
school suspensions)
☐ Restraint and Isolation Data
☐ Time out of class (e.g., visits to nurse, counselor, etc.)
☐ Healthy Youth Survey
☒ School Climate data
☒ Panorama Survey
☒ Perceptual Data: (Local/Organization):

☒ English Language Proficiency Data (i.e. ELPA)
☐ Title III Data
☒ Special Education Eligibility/Disproportionality Data
☐ Special Education Placement Data (LRE)
☒ Review of Student Plans (e.g. Written Student Learning
Plans, Individualized Education Plans and/or 504 Plans)
☐ Educator Data (e.g. out of field, retention, School Employee
Evaluation Survey, NBCT, etc.)
☒ Stakeholder Engagement (e.g. focus groups with families)
☒ Community data (e.g. food pantry visits, calls/texts to crisis
centers, hospital visits, homelessness, etc.)
☒ Extra-curricular activities participation
☒ Fiscal and Financial Data
☐ (Other)
☐ (Other)
☐ (Other)
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Section 7: PLAN 
IMPROVEMENT PLAN TO SUPPORT  Click or tap here to enter text. SCHOOLWIDE GOALS & STRATEGIES 

Goal/Priority #1 Planning with Data Ridgecrest staff will create a strong culture of belonging by implementing and maintaining 
effective PBIS and MTSS, focusing on student behavior and social/emotional learning. We will 
use a variety of discipline and SEL data to monitor our progress and effectiveness. 

Goal/Priority #2 Improving Instruction Ridgecrest teachers will teach and provide opportunities for students to engage in 
collaboration and discussions in the classroom. They will use an AVID WICOR tracker to 
collect data around student collaboration opportunities throughout the day as a way to 
measure increases or decreases in student collaboration. 

Goal/Priority #3 Closing the Gap/Student Growth Ridgecrest teachers will increase student achievement in reading and math by closing the 
achievement gap for students not meeting standard, especially for our ELL and Special 
Education Resource students. 
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Section 8: DO 
8a. Activity 8b. Timeframe for 

Implementation 
8c. Lead(s) 8d. Resources 

GOAL #1: Create and Sustain a Strong Culture of Belonging/PBIS Systems 

PBIS Matrix Training and Updates September – January Erica Wayerski, Michael 
Braun 

PBIS Matrix; Student Expectations PowerPoint 
for assemblies in September, January, and 
April 

Implement student incentives with 
RAIDER Gold. Establish and maintain 
Raider Store during recess 

All year Erica Wayerski, Tracy 
Boose, Michelle Fox 

RAIDER Gold, ASB Budget, Student Incentives, 
Volunteer Schedule for store 

Re-establish Reflection Room intervention 
during recess. Analyze student discipline 
and Reflection Room Data for the purpose 
of identifying student groups for SEL 
interventions. 

All year Erica Wayerski, Michael 
Braun, Danetta Nelson, 
Michelle Fox, PBIS 
Committee 

PSD Insights Data, Reflection Room Data 

Implement Student Equity Advisory Team 
with focus on analyzing Panorama and 
Student Survey data and recommending 
changes/supports to improve sense of 
belonging, HIB problems, and student 
sense of well-being 

December Michelle Fox, Danetta 
Nelson 

Student applications, teacher 
recommendations 

Implement Student Equity Advisory Team 
with focus on developing various student 
supports and promotions for the purpose 
of improving student culture and increase 
sense of belonging/reduce HIB by 
increasing kindness and empathy 

December Michelle Fox, Danetta 
Nelson 

Student applications, teacher 
recommendations 

Meet every 2 weeks with SEA teams for 
the purpose of improving student culture 
and increase sense of belonging/reduce 
HIB by increasing kindness and empathy 

January - June Michelle Fox, Danetta 
Nelson 

Panorama student survey data 
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Section 8: DO 
GOAL #2:  Increase Collaboration Opportunities in Classroom 

AVID SITE team will create a WICOR 
tracking sheet to collect data around the 
number of student coloration interactions 
in one day 

December – May Lauri Cotton 
AVID Site Team 
Michelle Fox 

WICOR tracker 

AVID Site team will meet monthly to 
select a WICOR strategy to present at staff 
meeting.  

December – June Lauri Cotton 
AVID Site Team 

AVID Foundations 

Teachers will use the monthly WICOR 
strategy and have opportunities to discuss 
at next staff meeting 

January – June All classroom teachers WICOR strategies 

Teachers will use AVID collaboration 
strategies to increase student 
collaboration in the classroom 

January – June All classroom teachers WICOR strategies 

AVID Site team will collect collaboration 
data three times during the year to 
monitor progress of goal 

January – June Lauri Cotton 
AVID Site Team 

Data tracking spreadsheet 

GOAL #3: Close achievement and opportunity gaps, especially among ELL and Special Education Subgroups 

A1) Student identification 
Collect assessment data from multiple 
measures and rank student data in Rank 
and Order list. 
Identify students at-risk 

September-October Carrie Whatley  
Rebecca Henson 

• DIBELS 8 Benchmark Assessments
• STAR Early Literacy
• STAR Reading

A2) Determine intervention needs and 
curriculum needed. 
Serving students in Title I and LAP 
reading. 

October Carrie Whatley 
Rebecca Henson 

• K-1 SRA Phonemic Awareness, Beginning
SIPPS (Phonics), and letter
identification/sounds with teacher created
materials

• 2-3 Beginning SIPPS, SIPPS Extension, and
LLI (Comprehension)

• 4- SIPPS Extension, SIPPS Challenge, LLI,
and Read Naturally (Fluency)

• 5- LLI, Read Naturally
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A3) Delivery of Services October through June Carrie Whatley  

Rebecca Henson 
• 30-minute groups, 4-5 days a week
• The number of students served in each

group is 2-4, with one-on-one when
necessary.

• Pull-out
• Students are monitored for progress every

two weeks and groups are adjusted as
needed.
o Curriculum mastery assessments are

given periodically.
A4) Collaboration and Support of 
Classroom Teachers 

September-June Carrie Whatley  
Rebecca Henson 

• Within program, Title I and LAP staff meet
weekly for PLC.

• Communication with grade level teachers
occurs weekly through the connection
form, emails, and conversations.

• The last Monday of the month is reserved
for collaboration between program staff
and classroom teachers.

• Classroom teachers are aware that Title
I/LAP staff are available to meet with their
weekly PLC as needs or concerns arise
pertaining to students, curriculum, or
intervention needs.

• MTSS Work: Title I and LAP certs are
available to support classroom teachers
with in-class intervention needs.

• Collaboration between program staff and
ELL staff when planning and scheduling
groups.

A5) Family Communication and Support September-June Carrie Whatley  
Rebecca Henson 

Families receive information from 
program staff concerning: 
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• Student progress (progress monitoring

and mastery assessments)
• Student participation
• Intervention focus
• Curriculum used
• How to support their child at home
• Parents Make the Difference Newsletter is
• sent home monthly.
• Family Engagement Survey conducted
• yearly.

A6) Exiting Criteria September-June Carrie Whatley  
Rebecca Henson 

Students can be exited from program: 
• After benchmark assessments, with

classroom teachers input
• If student functions within grade level

expectations
• By parent request
When students qualify for another program.

Create student WIN time groups in PSD 
Insights, input interventions, and monitor 
progress 

December – June Carrie Whatley 
Rebecca Henson 
Michelle Fox 

WIN Intervention Plans from all teachers and 
interventionists 

Implement WIN intervention plans, adjust 
interventions, and monitor student 
progress 

September – June All certificated teachers 
and interventionists 

WIN intervention plans, reading and math 
intervention materials, PSD Insights 

Updated April 14, 2020 by Title I, Part A Office and the Office of System and School Improvement at OSPI 



8a. Budget Table 

Funded Expenditure  
(List any activity that will require 
funding outside of your building 

budget. If it helps, you can also list 
your plan for building budget) 

Funding Source Funding Amount 

A1) 

A2) 

A3) 
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	What were some strengths of the activities for at least one high-priority goal implemented this year?
	What challenges did you encounter this year with implementing activities for at least one high-priority goal?
	What adjustments and modifications need to be made towards at least one high-priority goal and its related activities for the upcoming academic year (SY 2023-2024)?



